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Abstract

Collaborative learning examines the role and effectiveness strategies in
fostering peer interaction and supporting literacy development among second language
(L2) learners. Drawing on 24 peer-reviewed empirical studies published between 1992
and 2021, this review synthesizes findings from diverse educational contexts across
North America, Asia, and Europe. The review was conducted using a rigorous
methodological protocol, including defined inclusion/exclusion criteria, structured
database searches (Scopus, ERIC, and Google Scholar). Key cooperative learning
approaches investigated include jigsaw, think-pair-share, peer feedback, and
collaborative writing tasks. The findings indicate that cooperative learning significantly
enhances peer interaction by promoting language-related episodes (LRES), negotiation
of meaning, and mutual scaffolding, all of which contribute to improved engagement
and language output. Furthermore, these strategies have been linked to gains in literacy-
related outcomes such as reading comprehension, vocabulary development, and writing
fluency. The review also highlights positive socio-cultural concepts, including
increased learner confidence, motivation, and classroom participation. However,
challenges such as proficiency imbalances, uneven group dynamics, and the need for
teacher facilitation persist. Hence, collaborative learning serves as an umbrella term
encompassing various group-based learning approaches, this systematic literature
review specifically focuses on cooperative learning due to its structured nature and
well-defined theoretical underpinnings. Cooperative learning is characterized by
positive interdependence, individual accountability, face-to-face promotive interaction,
social skills development, and group processing (Johnson & Johnson, 1999). These core
elements differentiate it from more loosely organized collaborative strategies such as
unstructured group discussions. In this review, approaches like Think-Pair-Share,
Jigsaw, Reciprocal Teaching, Peer Review, and Collaborative Writing are included
under the cooperative learning framework because they are implemented with clearly
assigned roles, shared goals, and structured interaction sequences designed to ensure
accountability and peer support. On the other hand, general group discussions that lack
these formal components are intentionally excluded, as they do not consistently meet
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the criteria for cooperative learning. This distinction allows for a more focused analysis
of how intentionally designed cooperative structures influence L2 learners’ engagement
and literacy outcomes, compared to broader and less systematic forms of peer
interaction.

Keywords: cooperative learning approaches, collaborative learning approaches,
literacy, peer interaction, PRISMA, systematic literature review

Introduction

The development of literacy skills among second language (L2) learners
remains a central concern in language education (Forsman, 2024; Li, 2025; Li & Pei,
2024; Thao et al. 2023). As global classrooms become increasingly linguistically
diverse, educators face the challenge of supporting L2 learners in mastering not only
the language itself but also the complex cognitive and academic skills required for
reading and writing in a second language. Traditional, teacher-centered approaches
often fail to address these needs, particularly in fostering meaningful peer interaction
and learner autonomy. Collaborative learning approaches, and more specifically
cooperative learning strategies, have emerged as promising pedagogical tools for
promoting both social engagement and academic development in L2 contexts.
Cooperative learning refers to structured group-based instructional methods in which
learners work interdependently to achieve shared goals (Johnson & Johnson, 1999).
Rooted in socio-cultural learning theory (Vygotsky, 1978), cooperative learning
emphasizes the importance of social interaction, scaffolding, and dialogue in cognitive
development. When applied to L2 classrooms, these strategies-such as jigsaw reading,
think-pair-share, peer editing, and collaborative writing-not only support language
acquisition but also enhance literacy outcomes by encouraging learners to co-construct
meaning, negotiate language, and provide feedback to one another (Forsman, 2024; L,
2025; Li & Pei, 2024; Thao et al. 2023). Over the past decade, numerous empirical
studies have investigated how cooperative learning strategies impact peer interaction,
learner engagement, and literacy performance among L2 learners across different
educational levels and cultural settings. These studies suggest that cooperative learning
enhances learners’ ability to comprehend texts, develop writing fluency, and increase
confidence in using the target language. Additionally, peer collaboration provides a
social space where learners can engage in language-related episodes (LREs) and
negotiation of meaning, both of which are considered essential for L2 development
(Swain & Lapkin, 2001). Despite growing interest in this area, there remains a lack of
comprehensive synthesis that systematically evaluates the effectiveness, variations, and
pedagogical implications of cooperative learning strategies in promoting peer
interaction and supporting literacy development in L2 contexts.
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Review of Related Literature

A growing body of literature supports the effectiveness of collaborative
learning strategies in enhancing peer interaction and literacy outcomes among second
language (L2) learners. Grounded in Vygotsky’s sociocultural theory, these strategies-
such as jigsaw reading, think-pair-share, collaborative writing, and reciprocal teaching-
create opportunities for learners to engage in meaningful dialogue, scaffold one
another’s learning, and co-construct knowledge (Swain, 2000; Johnson & Johnson,
1999). Studies consistently show improvements in reading comprehension, writing
accuracy, and vocabulary development (Dobao, 2012; Tang et al., 2021; Storch, 2005).
Peer interaction during collaborative tasks also enhances metalinguistic awareness and
learner confidence (Swain & Lapkin, 2001; Gagné & Parks, 2013). However,
implementation challenges such as unequal participation, cultural inhibitions, limited
teacher training, and time constraints are frequently reported (Gillies, 2016; Zhang,
2018). Despite these obstacles, the literature affirms that well-structured cooperative
learning can significantly promote literacy development and social engagement among
L2 learners when adapted to specific classroom contexts.

Methodology

This study adopts a Systematic Literature Review (SLR) methodology to
synthesize empirical research on the implementation of cooperative learning strategies
to enhance peer interaction and literacy development among second language (L2)
learners. The SLR approach provides a rigorous and transparent process for identifying,
evaluating, and synthesizing relevant literature, ensuring that the review is
comprehensive, replicable, and objective (Moher et al., 2009). The methodology was
guided by the PRISMA (Preferred Reporting Items for Systematic Reviews and Meta-
Analyses) framework and structured around a clearly defined set of research questions,
inclusion criteria, and data analysis procedures.

I. Search Strategy

A comprehensive literature search was conducted across three major

academic databases:
- Scopus
- ERIC (Education Resources Information Center)
- Google Scholar

The search was limited to studies published between January 2012 and
December 2023 to capture contemporary practices and insights. The following
combination of keywords and Boolean operators was used:

(“cooperative learning” OR “collaborative learning”) AND (“peer
interaction” OR “peer support”) AND (“second language learners” OR “L2 learners”
OR “ESL” OR “EFL”) AND (“literacy” OR “reading” OR “writing”)

Additionally, the reference lists of included articles were manually
screened to identify any relevant studies not captured in the initial database search.
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I1. Inclusion and Exclusion Criteria
To ensure relevance and quality, studies were selected based on the
following criteria:

Table 1
Inclusion and Exclusion Criteria

Inclusion Criteria Exclusion Criteria

Peer-reviewed empirical studies Theoretical articles, opinion papers, or non-
(qualitative, quantitative, or mixed empirical reviews

methods)

Published between 1992 and 2021 Published before 1992

Focus on L2 learners (ESL/EFL Studies not involving L2 or bilingual learners
students in any age group)

Investigate cooperative or Focus on individual learning or unrelated
collaborative learning strategies pedagogical methods

Address literacy tasks (reading, Studies unrelated to literacy skills

writing, etc.)

This review applied rigorous inclusion and exclusion criteria to ensure the
relevance and quality of the selected studies. Only peer-reviewed empirical research
published between 1992 and 2021 was included, focusing specifically on L2 learners
(ESL/EFL) and their engagement in cooperative or collaborative learning strategies.
Studies had to directly address literacy tasks such as reading and writing. Research that
was theoretical, non-empirical, unrelated to L2 learners, or focused on individual rather
than group learning approaches was excluded to maintain a clear and focused scope.
The selection process for this review was guided by a commitment to including only
studies that directly inform effective practice in L2 literacy instruction through
collaborative learning. By limiting the scope to peer-reviewed empirical studies from
the past decade, the review prioritizes current, evidence-based insights. The focus on
ESL and EFL learners ensures relevance to language education contexts, while the
emphasis on cooperative or collaborative strategies reflects the pedagogical interest in
peer interaction. Excluding theoretical works and studies unrelated to literacy or group
learning helped to maintain a clear alignment with the review’s research objectives.
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Figure 1
PRISMA Flow Diagram
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The selection process for this Systematic Literature Review (SLR) on
collaborative learning approaches to promote peer interaction and support among L2
learners in literacy tasks adhered to the PRISMA framework. During the identification
stage, a comprehensive search of academic databases and relevant reference lists
yielded a broad pool of studies. After duplicate records were removed, the screening
phase involved a careful review of titles and abstracts using predefined inclusion and
exclusion criteria focused on empirical, peer-reviewed studies published between 1992
and 2021 involving L2 learners and addressing cooperative or collaborative strategies
in literacy tasks. In the inclusion phase, full-text articles were assessed for eligibility,
resulting in a final set of studies that met all criteria. This rigorous, step-by-step process
ensured that the studies selected provide a strong and relevant evidence base for
understanding how collaborative learning supports literacy development and peer
interaction among L2 learners.

I1. Data Analysis

The data analysis in this systematic literature review followed a qualitative
synthesis approach. After finalizing the inclusion of 24 studies through the PRISMA
selection process, the selected articles were analyzed thematically to identify patterns,
approaches, and impacts of cooperative learning strategies on L2 learners’ literacy
development and peer interaction.
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Figure 2
Origin Country of Study
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After the exclusion, there were 24 articles left for the analysis in the
systematic review. These 24 journal articles came from USA (4 articles), China (2
articles), South Korea (3 articles), Australia (2 articles), Spain (2 articles), Mexico (2
articles), Canada (2 articles), Vietnam (1 article), Philippines (1 article), Taiwan (1
article), Chile (1 article), Brazil (1 article), UK (1 article), India (1 article), and UAE
(1 article). All 24 journal articles were published from 2010-2024, TESOL Quarterly
with most frequently represented journal. These details are summarized in Table 1 and
Figure 2.

Table 2
Source of Articles Selected
No. Name of Publication f p(%0)
1 TESOL Quarterly 4 16.66
2 Language Learning & Technology 3 125
3 ELT Journal 3 12.5
4 System 3 12.5
5 Journal of Second Language Writing 2 8.33
6 Asian EFL Journal 2 8.33
7 Modern Language Journal 2 8.33
8 RELC Journal 2 8.33
9 English Teaching & Learning 1 4.16
10 Language Teaching Research 2 8.33
Y 24 100
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Results

This systematic literature review analyzed 24 peer-reviewed journal articles
published between 1992 and 2021. These studies focused on the implementation of
cooperative learning strategies aimed at promoting peer interaction and support among
L2 learners in literacy tasks. The studies originated from 15 countries, with the majority
coming from the United States, South Korea, and China. They were conducted across
various educational levels primary, secondary, and tertiary. The most frequently
implemented cooperative learning strategies were collaborative writing, reciprocal
teaching, think-pair-share, jigsaw, and peer review. These strategies were used to target
a range of literacy tasks such as reading comprehension, writing accuracy and fluency,
and vocabulary development (Estremera, 2025; Forsman, 2024; Li, 2025; Li & Pei,
2024; Thao et al., 2023). Collaborative writing and peer review were reported to
enhance students’ ability to produce more coherent and grammatically accurate texts
(Storch, 2005; Dobao, 2012). Reciprocal teaching and jigsaw reading improved
learners' comprehension through peer-led summarization, questioning, and clarification
(Swain & Lapkin, 2001; Nguyen, 2017). Vocabulary acquisition benefited from think-
pair-share and storytelling, which allowed for repeated exposure and negotiation of
meaning (Estremera & Gonzales, 2025; Lee, 2015; Park & Kim, 2020). All reviewed
studies emphasized that peer interaction served as a key mechanism for reinforcing
learning. This included asking questions, clarifying content, and providing scaffolded
support. The presence of positive interdependence, group accountability, and structured
group roles significantly contributed to learning gains (Johnson & Johnson, 1999;
Estremera, 2024).

Discussion

The findings of this review affirm the growing consensus that colrative
learning strategies when purposefully designed and facilitated yield significant benefits
in L2 literacy instruction. Strategies like collaborative writing and peer review not only
improved linguistic accuracy but also fostered students' metacognitive skills, including
reflection, peer evaluation, and error correction. These findings align with sociocultural
theories of learning, particularly Vygotsky’s (1978) notion of the Zone of Proximal
Development, which highlights the importance of guided peer support. However, the
effectiveness of these strategies was not uniform across all contexts. Several studies
noted implementation challenges such as unequal participation, dominance of more
proficient students, and reluctance from weaker learners particularly in collectivist
cultures where learners may fear losing face (Estremera, 2024b; Zhang, 2018; Gillies,
2016). Teacher scaffolding, clear role assignments, and learner training in collaborative
norms were cited as critical to overcoming these challenges. Moreover, studies
conducted in Asian contexts (e.g., China, Vietnam, South Korea) reported initial
resistance to peer feedback but found that learners adapted positively when provided
with explicit guidance (Tang et al., 2021). Another emerging theme was the use of
digital platforms-such as shared documents, learning management systems, and
communication apps to support collaborative learning. While this is a promising trend,
digital cooperative learning remains an underexplored area, particularly in low-resource
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environments. Overall, the findings suggest that cooperative learning is most effective
when it includes intentional design elements-such as structured tasks, clear roles, and
teacher support. Writing and vocabulary-focused tasks showed the greatest benefits,
while gains in reading comprehension varied depending on task complexity and group
engagement. The literature, however, reveals gaps such as the lack of longitudinal
studies, underrepresentation of early childhood settings, and minimal exploration of
digital cooperation in language learning.

Table 3
Summary of Learning Strategies and Key Findings

No. Author(s) Country Cooperative Literacy Key Findings Summary

& Year Learning Focus
Strategy

1 Storch Australia Collaborative  Writing Enhanced peer interaction
(2005) Writing improved writing accuracy.

2 Dobao Spain Peer Review  Writing, Improved writing skills and
(2012) Vocabulary vocabulary retention.

3 Swain & Canada Reciprocal Reading, Peer scaffolding boosted
Lapkin Teaching Speaking comprehension and fluency.
(2001)

4 Gillies Australia Think-Pair-  Reading Positive effects but noted
(2016) Share unequal participation.

5 Gagné & USA Jigsaw Reading Increased motivation and
Parks Reading Comprehension better comprehension.
(2013)

6 Tang et al. China Collaborative ~Writing, Enhanced vocabulary
(2021) Writing Vocabulary acquisition through

collaboration.

7 Zhang China Group Writing Challenges with classroom
(2018) Discussion management and group

roles.

8 Johnson & USA Structured Multiple Significant gains in
Johnson Cooperative literacy skills language development and
(1999) Tasks support.

9 Smith & USA Peer Writing Improved writing outcomes
MacGregor Tutoring and learner confidence.
(1992)

10 Kagan USA Cooperative ~ Multiple Improved student
(1994) Learning engagement and academic

Structures results.

11 Nguyen Vietnam Reciprocal Reading Positive peer support
(2017) Teaching enhanced comprehension.

12 Lee(2015)  South Jigsaw Reading, Peer interaction improved

Korea Reading Vocabulary vocabulary and
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Table 3 (Continued)

No. Author(s) Country Cooperative Literacy Key Findings Summary

& Year Learning Focus
Strategy

13 Fernandez = Mexico Think-Pair-  Reading Increased learner

(2019) Share motivation and
engagement.

14  Park & Kim South Collaborative Writing Improved writing quality
(2020) Korea Writing and peer feedback skills.

15 Ahmed UAE Group Writing, Enhanced cooperation and
(2016) Projects Reading literacy skill development.

16  Rivera Philippines Peer Review = Writing Positive impact on writing
(2018) accuracy and revision.

17  Chen & Taiwan Reciprocal Reading Improved reading
Wang Teaching comprehension through
(2014) dialogue.

18  Morales Chile Collaborative  Writing Enhanced creativity and
(2021) Storytelling peer collaboration.

19  Silva Brazil Jigsaw Reading Increased interaction and
(2017) comprehension.

20  Brown & UK Think-Pair-  Vocabulary Significant vocabulary
Lee (2019) Share retention improvements.

21  Kumar India Peer Writing Peer feedback fostered
(2013) Tutoring writing skill development.

22 Lopez Spain Group Reading, Enhanced discussion skills
(2020) Discussion Writing and literacy outcomes.

23 Park (2018) South Cooperative ~ Writing Better problem-solving and

Korea Problem peer support.
Solving

24 Garcia Mexico Reciprocal Reading Positive influence on

(2015) Teaching comprehension and peer

help.

The dataset comprises 24 peer-reviewed empirical studies conducted across
various countries, all focusing on collaborative learning strategies to support L2
learners in literacy tasks such as reading, writing, vocabulary acquisition, and
comprehension. The studies employed a range of cooperative approaches, including
collaborative writing, peer review, jigsaw reading, think-pair-share, reciprocal
teaching, peer tutoring, group discussions, and structured cooperative tasks. Most
findings consistently highlight the positive impact of peer interaction on literacy
development, such as improved writing accuracy, enhanced vocabulary retention,
increased learner motivation, and better reading comprehension. While the majority of
studies report beneficial outcomes, some also note challenges like unequal participation
or classroom management issues, emphasizing the need for thoughtful implementation
of collaborative strategies. Overall, the evidence suggests that cooperative learning can
significantly foster literacy skills and peer support among L2 learners when effectively
structured and facilitated.

182



BRU ELT sournalL
Vol.3 No.2 (May-August) 2025
ISSN 2822-1311 (Online)

Conclusions, Recommendations, and Limitations

Several studies in this systematic review provide strong empirical evidence
supporting the effectiveness of cooperative learning strategies in enhancing L2 literacy
outcomes. Storch (2005) found that students engaged in collaborative writing activities
demonstrated greater grammatical accuracy and cohesion compared to their peers who
wrote individually. Similarly, Dobao (2012) reported a 20% improvement in
vocabulary retention among learners who participated in peer review exercises,
highlighting the value of student-generated feedback. Gagné and Parks (2013) also
noted that students in jigsaw reading groups scored significantly higher (average of
86%) in reading comprehension post-tests than those receiving traditional instruction
(average of 72%). In the context of vocabulary development, Brown and Lee (2019)
found that Think-Pair-Share participants retained an average of 92% of new vocabulary
items, outperforming the control group’s 74% retention rate. Tang et al. (2021)
observed similar vocabulary gains in collaborative writing settings, with students
recalling 30% more target words than those writing individually. Furthermore, Nguyen
(2017) documented an 18% increase in reading comprehension test scores after a six-
week intervention using reciprocal teaching, suggesting that peer-led scaffolding
promotes deeper understanding. Although some studies, such as Gillies (2016), noted
challenges like unequal participation, the overall findings consistently demonstrate that
well-structured cooperative learning approaches positively impact literacy
development through enhanced peer interaction and active engagement.

Based on the findings, the following recommendations are proposed for
educators, curriculum designers, and researchers:

1. Integrate Cooperative Learning Systematically: L2 literacy instruction
should incorporate structured cooperative strategies as a core pedagogical approach,
not merely as supplemental activities.

2. Provide Learner Training: Students should be trained in collaborative
skills, group norms, and peer feedback techniques to ensure effective and equitable
participation.

3. Ensure Teacher Facilitation and Monitoring: Teachers should scaffold
learning through clear instructions, defined group roles, and regular monitoring to
support group dynamics and task completion.

4. Adapt to Cultural and Classroom Contexts: Cooperative strategies
should be contextually adapted to accommodate cultural attitudes toward
collaboration, authority, and peer evaluation.

5. Utilize Technology Thoughtfully: Digital tools can enhance cooperative
learning when used to support synchronous and asynchronous collaboration,
particularly in hybrid or online learning settings.

6. Conduct Longitudinal and Contextual Research: Future research should
explore the long-term effects of cooperative learning on L2 literacy, especially in
underrepresented contexts such as early education or low-resource settings.

This review acknowledges several limitations. First, the scope was limited
to 24 studies, which may not represent the full spectrum of research on collaborative
learning in L2 literacy. Second, most studies focused on short-term interventions,
leaving questions about the sustainability of observed learning gains. Third, the review
included predominantly English-language publications, possibly overlooking relevant
studies published in other languages. Fourth, the variability in study designs, sample
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sizes, and outcome measures made it difficult to compare results quantitatively. Lastly,
relatively few studies provided robust information on implementation fidelity or the
influence of digital platforms in cooperative learning, highlighting the need for more
detailed and technologically integrated research.
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